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CHAPTER 2 
 
 

The Opinions of Educators Working with Disabled 

People on Arts and Inclusion: A Case Study 
 

Rabia VEZNE1 

 

Introduction 

Adult education is one of the important issues in education field. Especially, the educational 
needs of adult learners who are from a disadvantaged group takes great attention among 

experts. Disadvantaged groups are the people who experience a higher risk of poverty, social 

exclusion, discrimination and violence than the general population, including ethnic 

minorities, migrants, people with disabilities, isolated elderly people and children. This 

disadvantaged group also includes women, NEETS (Not in Education, Employment, or 

Training), refugees, and asylum seekers. European Union gives great support to these 

disadvantaged groups through educational projects. Erasmus+ Program which is in action 

between 2014 and 2020 gives grants to projects organizing educational workshops and 

trainings to these groups or educators who are working with these groups, and producing 

educational outputs for these groups. Erasmus+ program budget for that period is €16.45 

billion which will be used for providing opportunities for over 4 million Europeans to study, 

train, and gain experience abroad (European Commission, 2018). Promoting adult learning, 

especially for new skills and skills required by the labour market is one of the specific topics 

tackled by Erasmus+ Program. This paper is trying to assess a workshop which is organized 

for educators of people with disabilities and funded by EU under Erasmus+ program. Before 

giving information about the project workshop and research questions, the educational needs 

of people with disability for employability and features of adult education will be discussed. 
 

People with Disability and Empoyability Needs 

The United Nations Convention on the Rights of Persons 

with Disabilities (UNCRPD), which entered into force in May 2008, is intended as a human 
rights instrument for people with disabilities (PWD) and aims to protect and ensure equal 

enjoyment of all human rights and fundamental freedoms by all PWD. The Convention, 

which defines persons with disabilities as people who have long-term physical, mental, 

intellectual or sensory impairments, states that PWD must be afforded equal access to 

education and training in Article 24, equal rights to work and to gain a living without 

discrimination in Article 27, and to participate in cultural life, recreation, leisure and sport in 

Article 30 (UNCRPD, 2008). 
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The main elements of the UN Convention are also reflected in the European Disability 

Strategy 2010–2020 (EDS 2010-2020) which adopted in 2010. The strategy‟s objectives 

include eight areas: 

 Accessibility 

 Participation 

 Equality 

 Employment 

 Education and training 

 Social protection 

 Health 

 External action 
 

As stated in the Convention and EDS 2010-2020, one of the most important problems of 

PWD is the employability need. Moreover, this need of PWD is raising gradually and their 

inclusion into labour market is becoming more and more difficult. According to Academic 

Network of European Disability Experts report, people with disability are in need of raising 
their employment and social inclusion (ANED, 2016). Many PWD have low self-esteem and 

avoid the labour market due to social stigma and subsequent self-stigmatization (Corrigan 

and Watson, 2002). Equally so, educators who work in this sector often feel excluded from 

mainstream education and are in need of motivation and exchange of practices. 

Nowadays, education policies have a lifelong prespective and gives the learning 

responsibility to individuals. These policies also support recognition of competencies that 

people have acquired through non-formal and informal learning and that have a value in the 

labor market (Werquin, 2010: 3). Moreoever, European Commission introduced eight EU 

Key Competences including communication in the mother tongue, communication in foreign 

languages, mathematical competence and basic competences in science and technology, 

digital competence, learning to learn, social and civic competences, sense of initiative and 

entrepreneurship, cultural awareness and expression (European Commission, 2007). In order 

to raise self-esteem and employability among PWD, firstly, educators should be trained by 

raising their skills and making their skills internationally recognizable. 
 

In this sense, inclusive, educational arts are crucial for development of PWD key 

competences. PWD is one of the groups who are socially excluded and stigmazised by the 

society in most of the countries. There are many researches on PWD and the negative effects 

of stigma (Paterson, McKenzie and Lindsay, 2012). According to the ANED (2016) report, 

negative self-bias and self-directed stigma can lower self-esteeem and decrease educational 

progression to tertiary education and the participation in the labour markets among PWD. For 

these reasons, working on self-stigma and raising self-esteem of stigmatized people with 

disability is as equally important as working with those who stigmatize others (Corrigan and 

Watson, 2002). 
 

In order to organize inclusive and educational arts trainings, educators who are working with 

PWD should attend several trainings and learn the methods of inclusive arts which will show 

how to use arts as an educational tool to cope with unemployment and social exclusion. 
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The Features Adult Education 

It is essential to underline that before any kind of trainings or workshops with adults 
including PWD, the educators should be informed about the features of adult education. The 

main reason of this information is that the educational needs and ways of adults are different 

than children (Merriam, 2001). Malcolm s. Knowles‟s learning theory of andragogy which is 

designed to address the particular needs of adults is based on the idea that there are 

significant differences in learning characteristics between children and adults. For that 

reason, educators should take into consideration this reality while preparing the training 

program and content (Knowles, 1980). According to Knowles, adult learners‟ are 

autonomous, independent, self-reliant, and self-directed toward goals. Moreover, Lieb (1991), 

states that adults need to be free to direct themselves since they tend to be autonomous and 

selfdirected. Because of that, the educators should be informed to actively involve the 

participants in the learning process and be facilitators for this process. They should be 

reminded to only serve as a guide and provide the appropriate framework to allow the growth 

to occur. 
 

Moreoever, adults need to connect new knowledge to past events and experience. Similarly, 

Kolb (1984) states that learning is a continuous process that is based in experience. In 

addition to Kolb, Lieb (1991) writes that accumulated life experiences and knowledge are 

related to work or to family responsibilities as well as to past education. Therefore, the 

educators need to get this information from the PWD and then relate it to the concepts being 

learned. 
 

Adult learners usually know what they want to learn, and they like to see the program 

organized toward their personal goals. Correlatively, Lieb (1991) suggested that adult 

learners are goal oriented; thus, objectives and goals should be outlined early in a course. 

Therefore, educators are recommended to show the reason to PWD for learning. 

According to Merriam and Caffarella (1999), an adult is more problem-centered than subject-

centered in learning. Therefore, educators are recommended to ask PWD to think about what 

they expect to learn and how they might use it in the future. The authors also underlines that 

adults are motivated to learn by internal factors rather than external ones. Some factors that 

motivate adults include the promise of increased job satisfaction, self-esteem, and quality of 

life. Educators should be aware of this and underline the advantages of learning the training 

content, and try to increase learners‟ internal motivation. 
 

Adult learners are different from traditional high school students. Many adult learners have 

responsibilities such as, children, earning money, aging parents, and housework. These 

responsibilities can interfere with the learning process. Most adults enter educational 

programs voluntarily and manage their classes around work and family responsibilities. 

Besides these, biological changes starts and the memory decreases with age. It is memory 

that helps to form links between new and old information (Merriam and Caffarella, 1999). 

Because of this, large, easy to read fonts, bold colors, variety of graphics, images, and tables; 

were used in e-learning videos. Moreoever, videos were not too long to watch in order not to 

bore women farmers, and not to be time-consuming. 
 
 
 
 
 
 
 

21



The Opinions of Educators Working with Disabled People on Arts and Inclusion: A Case Study 

Rabia VEZNE 

 
 

To sum up, Cercone (2008)‟s the framework of 13 characteristics of adult learners can be 

useful for educators who will organise trainings for PWD. These characteristics are as 

follows: 

 Adults may have some limitations and these should be considered in the design of the 

online environment and content. 

 Learning styles need to be considered. In any group of adults there will be a wide 

range of individual differences, thus the individualization of learning experiences is 

important in many situations. 

 Adults need to be actively involved in the learning process. 
 

 Adults need scaffolding to be provided by the instructor. Scaffolding should promote 

self-reliance, and it should allow learners to perform activities they were unable to 

perform without this support. 

 Adults have a pre-existing learning history and will need support to work in the new 

learner-centered paradigm. 

 Adults need the instructor acting as a facilitator. 

 Adults need consideration of their prior experience. The instructor should 

acknowledge this prior experience. Adults need to connect new knowledge to past 

events. 

 Adults need to see the link between what they are learning and how it will apply to 

their lives. They want to apply immediately their new knowledge. They are problem-

centered. 

 Adults need to feel that learning focuses on issues that directly concern them and 

want to know what they are going to learn, how the learning will be conducted, and 

why it is important. The course should be learner-centered vs. teacher-centered. 
 

 Adults need to test their learning as they go along, rather than receive background 

theory. 

 Adult learning requires a climate that is collaborative, respectful, mutual, and 

informal. 
 

 Adults need to self-reflect on the learning process and be given support for 

transformational learning. 

 Adults need dialogue and social interaction must be provided. They need to 

collaborate with other students. 

Frey and Alman (2003) states that there is not one adult learning theory that successfully 

applies to all adult learning environments. Project team should examined the background of 

learners, and then they used adult learning theories to understand them and to design more 

meaningful learning experiences for them. 

Any training program for adult learners should be prepared with an adult education expert to 
take adult learners „needs and learning style into attention. Educators should be informed 

about 13 characteristics of adult learners that Cercone (2008) mentioned. Therefore, they will 

know how and what to do during training session with PWD. 
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Guide Us into Arts2 Erasmus+ Key Action 2 Strategic Partnerships 

Project 

GUIA2, Erasmus+ Key Action 2 Strategic Partnerships in the Field of Adult Education 

Project, which is funded by Turkish National Agency between 1
st 

of Sptember 2018 and 31
st 

of August 2020, aims the cooperation of different types of organizations and education 
traditions (formal and non-formal) who will share practical knowledge of working for and 
with PWD by means of education and arts. GUIA2 also invites both PWD and educators to 
join in learning activities which are led by values of inclusion, equality, equity, sharing and 
raising self-value. 

 

The partnership was developed in 2018 by Akdeniz University from Turkey and partner 

organizations from six other countries. Namely, Centar Za Kulturu Tresnjevka (Zagreb, 

Croatia), Gemeenschap De Zeyp (Brussels, Belgium), Arts and Disability Forum (Belfast, 

Northern Ireland), Teatrálie, z.s. (Prague, Czech Republic), Blauschimmel Atelier 

(Oldenburg, Germany), and Stowarzyszenie Pracownia Filmowa "Cotopaxi" (Warsaw, 

Poland). The partnership strives to “enhance employment of people with disability (PWD) 

through use of educational theatre and arts “as it enables them to “empower people with 

disability by developing their Key Competences”, share practices, develop employability 

skills and raise visibility of disability issues in the public eye (European Commission, 2016). 

To achieve these goals, partners aim to organize seven educational arts and theatre 

workshops, in their home towns, some of which end with public performances given by 

workshop participants who are a mixed group of people with disability and educators or 

festival. This sums up to public performances or festivals that raise awareness and visibility 

of disability issues and promote inclusion, solidarity and promotion of educational theatre in 

raising employability. 
 

GUIA2 will empower participants and its inclusive learning activities which will be 

beneficial for educators who work with PWD. GUIA2‟s inclusive learning activities will 

empower educators who work with PWD by enhancing basic Key Competences such as: 

 communication in foreign languages 

 learning to learn 

 social and civic competences 

 cultural awareness and expression 
 

These skills are so-called "soft skills" which empower individuals and are crucial for getting 

a job at an entry-level employment. Many of those who have hard skills fail to get 

employment because they lack in soft-skills. This project will give trainings to educators who 

wil motivate and empower PWD and give them a set of soft-skills; for which theatre is a 

"natural" place of learning. 
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To reach its aims, GUIA2 includes exchange of practical knowledge among educators and 

extend their professional and practical knowledge. Alongside developing their Key 

Competences, educators learn different approaches in working with PWD. They will also 

describe their exercises and methods and present them in a final GUIA2 e-Manual and 

printed Manual for non-formal education. Educators will be professionally developed, 

empowered and motivated as they: 

 learn different approaches in working with PWD by means of educational art 

 learn how to work with PWD and in international setting 

 share their knowledge internationally and in English language 
 

 learn how to improve their learning outcomes by using individually tailored 

programs 

 learn how to present their methods and exercises in non-formal education. 
 

GUIA 2 is working to empower educators who will help PWD to improve employability of 

them. In terms of the needs of target groups, GUIA2 uses artistic education to address the 

immediate needs of educators who work with PWD by showing how to combat 

marginalization, social discrimination, and low basic skills. Inclusive education which 

includes artistic expression is crucial in this process as it helps raise self-esteem (O‟Toole 

et.al., 2009), helps develop basic skills (Key Competences) of those involved and motivates 

them for education. In addition to this need, according to Bharucha (2016), educators need to 

constantly educate themselves and learn additional “tools”, especially when working in 
intercultural setting and with those who are marginalized. 

The process of raising self-esteem and employability must be highly educational and 

international, not only because there are educational differences between countries and 

cultures of Europe, but also because the international nature of an experience contributes to 

both professional and personal lives of the individuals. 
 

To that end, GUIA2 promotes inclusion of PWD, who are often marginalized in society and 

in education. GUIA2 also provides them with an international place in which they can find 

autonomy, mastery and purpose. 

In order to test the impact of combining theatre and non-formal education for raising 

inclusion and developing employability skills of people with disability and educators who 
work with them, we conducted a qualitative research during GUIA2 Project. The data for the 

research were collected from nine participants from six different EU countries during 5-day 

workshop in Oldenburg/Germany, where they learnt the hosting organization‟s methods and 

thecniques that they use with and for PWD. 
 

In this research, the participants were interviewed on four subjects: 

The participants were interviewed on four subjects: 

1. What do you understand from arts and inclusion, can you describe it? 
 

2. What are the benefits of this workshop for your personal development and why? 

3. What are the benefits of this workshop for your personal development and why? 

4. What do educators think the arts workshop is like? 
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Methods 
 

Sampling 

This study was conducted at Blauschimmel Atalier in Oldenburg/Germany from June 24th, 

2019 to June 28th, 2019. 9 participants from 6 countries including educators participated in 

the Erasmus KA2 Strategic Partnership Project Workshop. A non-probability sample 

technique based on the purposive sampling method was used because „the sample derives 

from the researcher targeting a particular group, in the full knowledge that it does not 

represent the wider population, it simply represents itself. This is frequently the case in small 

scale research, for example, as with one or two organizations, two or three groups of 

participants, or a particular group of participants, where no attempt to generalize is desired; 

this is frequently the case for qualitative researches such as action ethnographic or case 

(Cohen, Manion and Morrison, 2007). 

Table 1: Participant status and accompanying data collection 

Code Position Age 

A Educator 31 

 
Interview 

Yes 

B                                  Educator                                    23                                      Yes 

C                                  Educator                                    45                                      Yes 

D                                  Educator                                    40                                      Yes 

E                                  Educator                                    44                                      Yes 

F                                  Educator                                    47                                      Yes 

G                                  Educator                                    44                                      Yes 

H                                  Educator                                    38                                      Yes 

I                                   Educator                                    39                                      Yes 

As seen in Table 1, the informants in this study were educators. Face-to-face interviews were 

done with 9 participants from 6 countries who participated at Project Workshop held by 

Blauschimmel Atalier from Germany. The participants were volunteers, and there were no 

restrictions on the ages and seniority. 
 

Method 

The method of this research is qualitative study. The research is a case study with a holistic 
single case. Data were collected via face-to-face interviews by using semi-structured 

interview forms. According to Yıldırım and Şimşek (2000), qualitative study is a study which 

uses a process to present perceptions and events in a holistic and realistic way in their natural 

environment. Data collection methods such as observation, interviews and document analyses 

are used in qualitative study. The case study present results by observing them in their real 

context which determines the reasons and results. In qualitative research design, the case 

study method allows investigators to retain the holistic and meaningful characteristics of real-

life events such as individual life cycles, small group behavior, organizational and managerial 

processes, school performance, and interpersonal relations in real contexts (Cohen et al, 

2007; Yin, 2012). 
 

Data Collection 

In order to classify the opinions of educators participating Erasmus+ Key Action 2 Strategic 

Partnership Project Arts Workshop as the understanding of arts and inclusion and the personal 

and professional benefits of the Project, semi-structured individual interviews were used 
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because this would provide an in-depth exploration of the topic. It would also allow the 

flexibility, for example, to change the order of questions, simplify the questions, and to probe 

the interviews (Cohen et al, 2007). Data were collected from June 24th, 2019 to June 28th, 

2019. Face-to-face interviews were used and informants' experiences, thoughts and feelings 

were recorded in a taped diary. 
 

Data Analysis 

Data analysis began with repeated readings of interview transcripts from conversations with 

educators. The purpose was to determine the essence of the phenomenon and structures of 

experiences of the educators who participated in the Erasmus+ Key Action 2 Strategic 

Partnership Project ArtsWorkshop. During data analysis, the data were organized 

categorically and chronologically, reviewed repeatedly and continually coded. Interview 

transcripts were regularly reviewed. In addition, the data analysis process was aided by the 

use of a qualitative data analysis computer program called NVIVO 10. These kinds of 

computer programs do not actually perform the analysis but facilitate and assist it. That is to 

say, NVIVO 10 does not perform the analysis but only supports the researcher doing the 

analysis by organizing data and recodes, nodes etc. (Kelle, 1995; Cohen et al, 2007). 
 

Ethical Considerations 

Participants were briefed about the aims of the research, kept informed at all stages and 

offered anonymity. A consent form was signed between researcher and each participant about 

the use of the data in terms of how its analysis would be reported and disseminated. Care was 

also taken not to impose the researcher‟s beliefs on others since researcher‟s beliefs were 

secondary, and it was the participants thinking which was required. 
 

Interview Process and Mapping 

The purpose of this study was to classify the opinions of the educators who were participating 

Erasmus+ Key Action 2 Strategic Partnership Project Arts Workshop. Thus, the mapping of 

interview questions was carried out on four levels. Firstly, educators were asked their 

understanding of arts and inclusion, secondly what the personal benefits of the Project were, 

thirdly what the professional benefits of the Project were, and finally what they thought of the 

Project and why. 
 

Validity and Reliability 

In order to ensure the reliability and validity of the study, some steps were followed: (i) data 

were collected from various sources such as interviews (individual) and documents in terms 

of triangulation (ii) data were used as direct quotations from the interviews without making 

any comments on them, (iii) a purposive sampling method based on voluntarism was used in 

order to get the opinions and experiences of educators participating Erasmus+ Key Action 2 

Strategic Partnership Project Arts Workshop (iv) data were coded by two independent 

researchers and Cohen's kappa coefficient was calculated to determine inter-rater reliability 

of themes coded -0.92 perfect agreement- for inner reliability (Landis and Koach, 1977) and 

(v) records of interviews, documents and participant observations were kept for outer 

reliability. 
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Findings 

In this study, we tried to present the opinions of educators participating Erasmus+ Key Action 

2 Strategic Partnership Project Arts Workshop. The opinions of educators were classified 

according to reasons for their understanding of arts and inclusion and the personal and 

professional benefits of the Project. During the research process, participants were offered 

anonymity. 
 

1. The Understanding of Arts and Inclusion 

Educators were asked about their understanding of arts and inclusion. The data can be seen in 

Table 2. 
 

Table 2: The Understanding of Arts and Inclusion 

Reasons for participating in the Project A B C D E F G H I F % 

1. Participating fully                                                                         √                        √ √ 3       33.3% 

2. Arts as a means of expanding inclusion                               √                        √                      2       22.2% 

3. Collaborating                                               √                                        √                               2       22.1% 

4. Integrating                                                                   √                                                         1       11.1% 

5. Gathering                                                             √                                                                 1       11.1% 
 

As can be understood from the frequency analysis of the reasons for participating in the arts 

workshop in Table 2, 33.3 % of educators stated that their understanding of arts and inclusion 

was participating fully. The opinions of the participants are as follows: 

I think it’s an attitude, something in art forms, it’s a difficult thing to always 

include anyone in a group, particularly they have needs and mix group in some 

way, you have to find a way how they can participate fully and enjoy the 

experience, as well as everyone else, no one feels excluded, it’s very important 

for me. (E1, 1) 
 

Inclusion means that if you are disabled person, you don’t need to stay at home, 

you can go out. If you don’t know anything about art, you can do it by 

experiencing it. Don’t hesitate to be part of art, only do it. (H1, 1) 

Art has 2 aspects, one is theory second one is a practice. 
 

Inclusion symbolize practice part, because the more we included into the art, 

the more we can create something, and also, we can express our feels, our 

emotions, so for example of we have fair of making mistakes, if we don’t try 

anything, we just keep doing mistakes. However, when we try it, we can manage 

it and we can overcome our problems and fairs, we must act, we must be in an 

art itself. If we have theoretical knowledges about art, it cannot be useful if we 

not practicing it. For example, while we are playing instrument, we can get 

inspiration and we can create different musical sounds. We have to be active, 

not just listeners. (I1, 1) 
 

Next, 22.2% of educators stated that their understanding of arts and inclusion were arts as a 

means of expanding inclusion and colloborating. The opinions of the participants are as 

follows: 

I see art as a tool for inclusion, and arts as means of expanding inclusion for 

both people with disabilities and the other to get to the same place, with the 

same goal, have fun and learn and explore together. (D1, 2) 
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Arts for my very specific area and very specific way of communication. It’s also 

very specific space where some rules can work a little bit differently. And some 

meaning can be little different and may help to others, let’s say, get closer or 

like to rebuild the boarders and undertsnad thing differently, from different point 

of view. So, art and inclusion means for me that through the arts you can 

include something what usually very hard to include for you, no matter what is 

it, where you can find a space, sometimes easily, in more simple way than 

through other sources of communications. (G1, 2) 
 

… I think it’s a kind of, how can I say, how we can use art as a tool to do things 

together? Not saying who has a down syndrome or who use wheelchair, but just 

to do things together. And art is kind of, you know, it’s a thing which catch us in 

a first step, and another step is whole process, it’s not very important its art or 

literature, cleaning or working, but doing something, its first point which is very 

cutch, and we can start our regular work with more inclusion thing. (A1, 3) 
 

I understand it as a thinking about inclusion as an open pathway for everyone. 

There is only one pathway and its calls art. It’s really hard to describe what art 

is it and what isn’t, but I understand it like everyone can find himself or herself 

on this pathway that called art, and if you like this way and there this way goes, 

so this how you can be there. And there is no judgment on the way, no 

assessment, but only yourself expression, the way how you feel inside, how you 

consider, collaboration with other participants in the field of art, there is many 

ways of self-expression in using an art. (F1, 3) 
 

11.1% of educators stated that their understanding of arts and inclusion were integrating and 

gathering. The opinions of the participants are as follows: 
 

To answer this question, I was thinking about it in the morning and probably 

demand more time, because it very complex and broad. We live in very diverse 
society, inclusion is and will be, it could support in overcoming fears. It helps 

people to start thinking out of the box. To me this is a process is learning, 

studying how to give support, how to integrate groups supporting freedom of 

expression. I will leave it like this, not to be misunderstood, because this is very 

wide and complex, as I said before. (C1, 4) 
 

We were talking also today about term of inclusion and this a little bit too wide, 

but in this context, I would say it means to gather all together, doesn’t matter if 

someone has a disability, everyone is free to participate of not making 

something but just doing something. (B1, 5) 

When the opinions of the educators on understanding of arts and inclusion generally were 
analyzed, educators stated that arts and inclusion means participating fully and expanding 

inclusion. Most they think that arts should be an inclusive action and should be used by 

educators and PWD for inclusion. They also stated that also understand integrating, 

gathering, and collaborating from arts and inclusion. This means they think that arts have a 

power to gather the society and PWD together, and have them collaborate and integrate. 
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2. The Personal Benefits of an Erasmus+ KA2 Strategic Partnership 

Project Workshop 

Educators were asked about their preparations before the Erasmus+ KA2 Strategic 

Partnership Project Arts Workshop. The data can be seen in Table 3. 
 

Table 3: The Personal Benefits of Arts Workshop 

Personnal Benefits A B C D E F G H 

1.Learning new techniques and exercises            √                              √                      √ 

2.Meeting new people and improving social 

skills 

3. Socializing √ √ 

4.Reflecting                                                                          √ 

 
I f % 

3 33.3% 
 

√ 3 33.3% 
 

2     22.2% 

1      11.1% 

As can be understood from the frequency analysis of their preparations before the Erasmus+ 

KA2 Strategic Partnership Project Arts Workshop in Table 3, 33.3% of educators stated that 

the main personal benefits of the Project were learning new techniques and exercises and 

meeting new people and improving social skills. The opinions of the participants are as 

follows: 
 

For me it’s very important to see how different people doing similar job but 

longer time than me, so its empowering for me – it’s one thing. And also, I 

learned some new technics of work and I have many knowledges of exercises. 

That all give me a power, it makes sense, it could be very useful. Before that 

workshop we thought that maybe we can add something else, not only that 

video, and before that we had a tool to do it. (A2, 1) 

Personally, I find it very difficult in some way, because it’s an area where I 
never worked before or tried out before, working on improvisation, theatre or 

anything like this before, so I found it quite hard, because I am quite shy, the 

next I won’t, I will find it easier, I learned. It’s very important that you trying to 

push yourself further. I think I can try to develop myself in that direction a little 

bit more, so I can do that as a facilitator. (E2, 1) 
 

Actually, it’s my great pleasure to see how disabled people attending the course 

during workshops, and how they happy. How they play musical instruments or 

act a role play. In addition, during the workshop I tried to play o lot of musical 

instruments, and act a role play without any theoretical knowledge’s. But before 

playing I had some fears about making a mistake. After workshop, I gained 

self-confidence. Now I believe that I can play any kind of musical instruments. 

(H2,1) 

I have met new friends from different countries, with different cultures, which is 

very important for my social skills as well. And I think I have better 

understanding of how to be a person with disability and how to be a friend of 

person with disability. (D2,2) 
 

Definitely, I visited new places, I met new people, a learned about little bit their 

professional experience, not only professional, it always a benefit, it’s always 

like, always wildness your experience. (G2,2) 

On first day, we had a mask playing session, when I get the mask I hide my real 

personality and started to ask as somebody else, I was really comfortable with 
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that mask, because nobody knew who really, I am, so it was really good for me. 

Also, experimental music, when you don’t know notes and melody. Also in the 

groups, you listen to others people tones, sounds and notes, you try to catch the 

harmony, so you are free how to play the music. This workshop was very useful 

for me, and I learned so many techniques, I can use it for myself and for people 

around me. (I2,2) 
 

Next, 22.2% of educators stated that that the main personal benefit of the Project was 

socializing. The opinions of the participants are as follows: 

I always find it challenging to join some groups, no matter which is the purpose, 
challenging in how I am going to socialize, how I am going to manage among 

them, especially because of age differences, this is little bit challenging for me, 

so If you want to overcome it, you have to face with it. I am really happy to join 

this projects on a personal level. (B2, 3) 

I think I will take a both ways, one is tool, different tools, starting from theatre. I 
will not take whole, but I will take piece by piece and make my work more 

complex, in high level as well. These are the benefits which I will take for my 

personal development, sorry, I was thinking that personal is professional, so I 

will make distinction between it. My personal - I will rather think of being more 

open in self-expression that I wasn’t show before, I consider myself not very 

talented in art, theater but after this experience I will think in so many different 

ways to open yourself, perhaps I won’t be actor or painter, but at least I will try 

to change thinking about myself, but I might be a part of myself, in my personal 

development it’s also important that I can consider other people to have other 

ways to express themselves. After this experience, I will be more open for self-

expression and in finding something common in another people. (F2,3) 
 

11.1% of educators stated that the main personal benefit of the Project was reflecting. The 

opinions of the participants are as follows: 
 

To me is a great opportunity to get away from everyday occupations, which 

gives you time to reflect. (C2, 4) 
 

When the opinions of the educators on the main personal benefit of the Project generally 

were analyzed, educators stated that they learnt new techniques and exercises. This is also 

stated as a professional benefit of the workshop. The most important personal benefit of the 

workshop was meeting new people and improving social skills. Accordingly, it was 

understood that they met new individuals and improved their social skills. Moreover, they 

became socialized and had a chance for reflecting. 
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3. The Profesional Benefits of an Erasmus+ KA2 Strategic Partnership 

Project Workshop 

Educators were asked about the benefits of the Erasmus+ KA2 Strategic Partnership Project 

Workshop. The data can be seen in Table 4. 
 

Table 4: Professional Benefits of the Erasmus+ KA2 Project Workshop 

Professional Benefits A B C D E F G H I 

1. Learning new techniques, exercises, and ideas √ √ √ √ √ √ √ √ 

2. Getting inspiration to implement workshops                                   √ √ √ √ √ 

3. Fostering international partnership and being with 

colleagues 

 
f % 

8      88.8% 

5      55.5% 

1 11.1% 

As can be understood from the frequency analysis of the benefits of Erasmus+ KA2 Strategic 

Partnership Project Workshop in Table 4, 88.8 % of educators stated that the main 

professional benefits of the Project were learning new techniques, exercises, and ideas. The 

opinions of the participants are as follows: 

For me it’s very important to see how different people doing similar job but 

longer time than me, so its empowering for me – it’s one thing. And also, I 

learned some new technics of work and I have many knowledges of exercises. 

That all give me a power, it makes sense, it could be very useful. Before that 

workshop we thought that maybe we can add something else, not only that 

video, and before that we had a tool to do it. Yes, for 

sure, maybe we can start doing new workshops, I am totally sure that I will use 

some of techniques for example icebreakers. (A3,1) 
 

For professional development I would say, I am interested in how groups are 

works and how that games work. On professional level, I mostly interested in 

games for groups and how they respond on it. Because I am not working yet in 

that field, I cannot apply my new knowledge in some way, but it will be a pitty 

just throw away all the knowledge from here, but I am sure I will use it in my 

future career. I can always put it on my CV. (B3,1) 
 

So, I learnt many things here, also learn some specific exercises for theatre, 

drama workshops, also I learned about using mask in my own work, I plan to 

use it again. I also learned about software for making animation, learned about 

making music. (D3,1) 
 

I think, that potentially there many areas that aren’t were in my country or being 

messed, many opportunities, many different disciplines, and to have them come 

together, and its opens up the people that can be involved as well, so its new 

approaches and new ideas as well. (E3,1) 

As I said before I will take just some elements, exercises and philosophy, things 

from warm-ups, focusing on what’s going to happen and thinking of breathing, 

feeling your body, I think this is particular experience that I will take for my 

personal development… I would do also, I would be more than happy to 

continue in different this kind of collaborations, well, just to feel inspired and 

see how complex might be working with disabled people. So it’s also can be 

considered by fine arts, theater, whatever, and this is what is really great and I 

think that will contribute to my professional development. (F3,1) 
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Again, I met new people from more or less similar field and could see the new 

ways of work and I learned about certain tools, for example the masks. (G3,1) 
 

In my opinion, after learning and observing the methods of work with disabled 

people, by meaning of artistic tools. (H3,1) 
 

Yes, there are many benefits, for example having while working with each 

other’s, we can understand feeling of other people who is with disabilities, so 

we can understand how they feel. Also by using this artistic technique, we have 

created environment for disabled people to gain their self-confident, make them 

more productive, and they can be happier while working with us. (I3,1) 

Next, 55.5% of educators stated that the benefits of the Erasmus+ KA2 Strategic Partnership 

Project Arts Workshop were meeting new people and meeting with disabled people. The 

opinions of the participants are as follows: 
 

it’s not just about practical knowledge, I got inspired to develop the program 

which seems tough to do, make me learn more about developing programs in a 

new field, which helps me developing professionally. I also want to organize 

workshop for fine arts for people with disabilities, we do that already but there 
are some elements that I have seen here which we can try to get funded for and 

will use for our weekly workshops, for example masks techniques. (D3,2) 
 

I actually been thinking if I could try and cooperate, so of the things which I 

learned here, and see how this will develop in my organization and high far that 

learning can be shared with other trainers. (E3,2) 
 

I will use this method with my group. (G3,2) 
 

… we can establish center at our University, which provides some courses to 

disabled people, who are working or studying at our University, or who can live 

in Antalya. Yes, of course it will be contributing to my professional development, 

while organizing the orientation programmes for our disabled students, because 

in our University there is a lot of disabled students, so, of course. (H3,2) 
 

Yes, in our university we have students with disability or staff, so we can 

organize orientation programs or some other organizations which helps them to 

be in this real world, they can be aware of that they are useful people, so we can 

interact with them, so interaction will be easier by using the artistic tools. (I3,2) 
 

11.1% of educators stated that the professional benefit of the Erasmus+ KA2 Strategic 

Partnership Project Arts Workshop was fostering international partnership and being with 

colleagues. The opinions of the participants are as follows: 
 

It’s important for fostering new international partnerships, for me to reflect on 

my work and experience, meeting international; peers, diverse practice of the 

local community, basically broaden up my experience. Well, I think I have 

covered up it in the previous question. (C3,3) 
 

When the opinions of the educators on the professional benefits of the Project workshop 

generally were analyzed, majority of the educators (8 out of 9) stated that the professional 

benefits they gained were learning new techniques, exercises, and ideas. Accordingly, it was 

understood that they would like to implement similar workshops when they go back to their 
 
 
 

32



The Opinions of Educators Working with Disabled People on Arts and Inclusion: A Case Study 

Rabia VEZNE 

 
 

organizations. Moreover, they stated that they had a chance to foster international partnership 

with colleagues. 
 

4. Metaphors for Erasmus+ KA Strategic Partnership Project Workshop 

Metaphors formulated by the 9 participants can be categorized under four themes as in Table 

5: things, activity, nature, and animal. Four of the participants formulated things metaphors in 

defining the Project Workshop. C described the training as an engorgement property: “This 

workshop was very practical. We can see how partners are really doing and what they are 

doing, I would invite more evaluation and discussion in the beginning, to really understand 

what it means to be truly inclusive society, what kind of opportunities it brings to academic 

staff. Because the participant from very different fields. It’s important to discuss in not 

judgmental way, to really understand what does it mean to collaborate, and what does it 

means to work with art and inclusion. In one word this workshop is an engorgement 

property.”. Similarly, F used a a buffet metaphor for describing the workshop: “I think it’s 

like a buffet, a la-carte, but it’s like an open buffet, so it’s like open restaurant, where you 

have got different dishes, where you can eat whatever you want, so this is my metaphor.”. 
 

As for H, she defined workshop as a chain: “I think it’s like a chain. Its strengthen by using 

artistic tools.”. As for I, she defined workshop as a domino: “I think this workshop as a 

domino, it has domino effect, when the positive energy comes to other people, and one by one 

from the start to the end. So, at the end there was a beautiful scenery, job so we can see effect, 

the quick effect of domino.” 

 
Metaphors 

1.Things 

2.Activity 

3.Nature 

4.Animal 

Table 5: Metaphors for Project Workshop 

A B C D E F G H I f % 

√ √ √ √ 4 44,4% 

√                                √         √                                                      3 33.3% 

√                                                                                       1         11.1% 

√                                1         11.1% 

Three other participants used the same metaphors in defining workshop. Participant A used 
an activity metaphor and described workshop as sitting in a park: “For me its like, I feel like I 

am sitting in the park and I observing everything, everything is influencing on me, there is a 

moment when I stand and go with someone. Its like sitting in a park and getting energy, ideas. 

I really liked here that is very open, have a lot of freedom in it, even if you get very direct 

schedule, I felt like I can pick things which are the most important and learn more because of 

that. Not very strict tool, but also how they are talking with people, how they are reacting, it 

was really good.”. Similarly, participant D formulated an activity metaphor and described 

workshop as watching a lake: “this workshop was like watching a lake which has flat and 

warm water and time to time getting crazy. This workshop was very intense, energetic and 

emotional. This would be the waves, but it was very calm, I felt secured and in a good hand in 

what host were doing. We learned a lot from them here.”. As for E, she defined workshop as 

a first day at school: “It was like first day of school. I was very nervous, and once I was inside 

I had lots of fun and enjoyed it nearly too much. First day at school, when everything is new.” 
 

Finally, B defined workshop as a tropical wind: “This is a tough one. I don’t have metaphor 

for it, because it was one week workshop and every day was different, we had ups and downs, 

first days we had a progress, but last 3 days we weren’t in a mood anymore, so to use one 

single metaphor is hard. Maybe I can say that workshop is a tropical wind, sometimes is 

warmer, sometimes it’s cold.” and G defined it as a blauschimmel: “For me it’s a 
 
 

33



The Opinions of Educators Working with Disabled People on Arts and Inclusion: A Case Study 

Rabia VEZNE 

 
 

blauschimmel. I think this is a best metaphor this workshop. It’s something extraordinary, 

something a little bit different, something which can break barriers, it’s like a call do to the 

things in a little bit different way.” 

As can be understood from the frequency analysis of metaphors defined by participants in 

Table 5, the workshop was perceived as a fruitful, inclusive, interesting and generally positive 

phenomenon. 
 

Discussion and Conclusion 

This study was done to understand and classify the opinions of the educators participating in 

Erasmus+ Key Action 2 Strategic Partnership Project regarding their understanding of arts 

and inclusion, the personal and professional benefits of the Project. Accordingly, data were 

collected through semi-structured individual interviews. 

The understanding of arts and inclusion by the educators in the Erasmus+ Key Action 2 Strategic 

Partnership Project were participating fully, expanding inclusion, integrating, collaborating, and 

gathering. When the understanding of arts and inclusion are interpreted generally it could be said that 

participants see arts as away of including PWD and integrating them to society. Using arts is an 

inclusive tool for educators to use in their local workshops and trainings. 
 

The personal benefits that the educators gained after the workshop were learning new techniques and 

exercises and meeting new people and improving social skills. “Learning new techniques and 

exercises” also stated as a professional benefit of the workshop. Except this one, the other personal 

benefits stated by the participants were socializing and reflecting. When the preparations before the 

Project are interpreted generally, it can be said that participants meet new people, improve their social 

skills, became more socialized, and had a change to reflect their work. All these are compatible with 

the aims of Erasmus+ Program. According to this program, one of the main aims is to raise 

participants' awareness and understanding of other cultures and countries (European Commission, 

2016). According to the participants‟ opinions, the project workshop contributed to this aim. Moreover, 

this research findings are compatible with the European DICE (2010) research on educational theatre. 

According to the European DICE research, if students attend educational theatre activities, their 

cultural expression will significantly improve. 

When the professional benefits of the Project are interpreted generally, it can be said that most of the 

participants learnt new techniques, exercises, and ideas during the workshop. The most important 

professional benefit is that the workshop motivated participants to implement similar workshops in 

their organizations. They stated that they inspired by yhte workshop they attended. They also stated 

that they would like to foster international partnership and being with colleagues so that they continue 

to learn new techniques and exercises form their international colleagues. These findings show that the 

project contributed to the “developing adult educators‟ competences to deal with diversified groups of 

learners” aim of European Commission (European Commission, 2016). 
 

According to the findings of this study, the following idea is suggested by the researcher: participants 

should disseminate what they have learnt among their local environment. They should implement 

similar workshops and share their new information first in their organizations then in their local 

environment with PWD. As Goffman (1990) stated that only direct and intense interaction has the 

potential to make any real change. These sharings should also be done through social media to take 

people attention. Finally, additional workshops and researches can be beneficial to educators and 

PWD. 
 

Note: This project is funded by by the Erasmus+ Program of the European Union. However, 

European Commission and Turkish National Agency cannot be held responsible for any use 

which may be made of the information contained therein. 
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